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RELATMNSHIPS BETWEEN monsernsm, TRADITIONALISM,

DOGATISM, AND PHILOSOPHICAL CONSISTENCY IN SCIENCE,

ENGLISH AND ELEMENTARY SCHOOL TEACHERS

Statement of the Problem

This study was concerned with the delineation of relationships

among teacher attitudes on progressive and traditional teaching

ideologies, personal philosophical orientation, and degree of

individual differences in openness or closedness of belief systems.

More specifically, a relationship was sought between a particular

teaching ideology, progressivism, and a particular personal philo-

sophical orientation, existentialism, with the expectation that one

may be indicative or perhaps predictive of the other.

Additionally, an attempt was made to isolate differences in

progressive and traditional teaching ideologies, personal philosophic&

orientation, degree of differences in openness or closedness of

belief systems, and degree of difference in pseudoprogressivism,

among four subgrr:ups consisting of secondary English teachers,

secondary science teachers, secondary science student teachers, and

elementary teachers.

Population

The population used in this study consisted of sixteen science

student teachers enrolled at the unlversity of New Mexico during the

spring semester of 1973 an4 fifty-four teachers employed by the

Albuquerque Public Schools. The sample of teachers was composed of

thirty science teachers, ten English teachers, and fourteen elementary

school teachers.

The sample of science teachers was craven from seven high schools
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and one junior high school.

The Science and English departments of two high schools were

asked to volunteer for participation in the study because of their

positions as student teaching centers used by the university of

New Mexico Department of Secondary Education. The remainder of the

science sample was derived from cuestionnaires mailed to all teache

of secondary science affiliated with the Albuquerque Public Schools

The sample of student teachers was derived from the Spring,

1973 section in science student teaching offered at the University

of New Mexico. All participants in the class volunteered for the

study. The elementary sample was randomly chosen from the faculty

of an elementary school which has both open space and self - contain

classrooms. Grade levels one through five are represented.

Procedure

Three tests, the Kerlinger Education Scale I, the Rokeach

Dogratism Scale, and the Hug Philosophical Consistency Test, were

distributed to the participants of the study with the understanding

that they were to be completed at the individual's leisure, without

a specified time limit, and then returned to the investigator. The

participants were informed only of an indirect goal of the study,

the potential use of the measured variables to create more meaningf

student teacher - co-operating teacher matches, and were not expose

to the major hypothese of the study or the variables to be measured

and compared. It was clearly stated that comments would be welcome

in margins and that there was no inherent rightness or wrongness of

answers to the questions put forth in the instruments. The names

of the instruments, two of which have been used extensively for man:

years in educational research, were withheld from the participants.

Instruments

The three instruments used for data collection are paper and
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pencil selforeporting measures.

Rokeach Dopatism Scale measures openness or closedness of

belief systems. The instrument makes the Resumption that strong

agreement with particular statements indicates possession of one

extreme of the characteristic being measured. Each statement is

designed to transcend specific ideological positions in order to

penetrate to the formal and structural characteristics of all

positions. A range of scores from 40 to 290 is possible with the

lower scores indicating openmindedness and the higher scores

indicating closemindedness.

Kerlinger Education Seale X measures attitudes reflecting

traditionalism and progressivism.

The twenty item scale encompasses ten highly saturated pro-

gressive statements and ten highly saturated traditional statements

There is a high of seventy and a low of ten for each attitude.

Forty is considered the neutral pant.

au.Philosophical Consistency Test

The Hug test of philosophical consistency expresses in statemc

form answers philosophers give to frequently asked questions. The

procedure used in constructing the test was essentially deductive

and the items of the instrument were drawn from the literature of

philosophy. By choosing the response liked best and that liked

least, the subject places himself in agreement with some philosophic

represented in the test include idealism, realism, neo-Thomism,

experimagtalism, and existentialism.

Data Collection

All subjects included in the study completed the three

instruments without interference from other subjects and in complet

anonymity from other teachers.
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Data AnaXysis

Multi-linear stepwise rcgression and analysis of variance

was used to determine ptedictive value of life philosophy upon

educational attitude and to determine differences among the tour

teacher subgroups on Kerlineer Scale and Hug Test scores.

Significant difference,: between any pairs of groups on the

Kerlinger and Rokeach instruments, including analysis involving

pseudoprogressivism, were determined through the use of t stati'

Total Sample Results

1. A significant correlation was found between positive

responses agreement to existentialism and progressivism. (Table

In addition, a significant multiple correlation was discovered

between positive responses to the philosophies as represented on

the Hug test and progressivism.

2. A significant positive correlation between responses to

negative existentialism, disagreement with existential thought,

and traditionalism was found along with a significant negative

correlation between negative realism and traditionalism (r = 0.25

df = 67, E 0.05, Table 2). Additionally, the multiple correlatio

between the five philosophies and traditionalism was significant

(r = 0.3868, df = 67, p 0.05, Table 3).

3. in addition, we see a significant correlation between

negative results in agreement with Existentialism and traditionall

(Table 3).

4. It has been shown (Table 1) that teachers harboring

progressive educational attitudes are in agreement with existentia

.,hilosophical ideologies and teachers harboring traditional

educational attitudes are in disagreement with existentialism

(Table 2). It has also been shown, through the significance
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of the multiple correlation and the t score, that the Hug test,

and in particular the positive and negative existentialism scores

on the instrument, is predictive of progressive and traditional

educational attitude.

Teacher Group Comparison Results

Results also indicate that there are significant differences

in educational attitude, philosophical orientation, and degree of

openness or closedness of belief systems, among the four teacher

subgroups, Science teachers and student teachers were: (1) signific:

more experimmtalist than, weds English and elementary teachers.

The science teachers and student teachers exhibited a much greater

degree of pseudoprogrovsivism that did the other teacher subgroups.

Psoudoprogressivism is defined as attitudes which are progrossiv

in content but dogmatic or closed in structure and is measured Ly

the relationship of scores on the progressivism portion of the

Kerlingtx Education Scale I and the Rokeach Dogmatic m Scale.

Operationally, a pseudoprogressive is defined as an individual

who scores above the median of forty on the progressivism portion

of the 7.erlinger Education Scale I, and is therefore considered

progressive, and above the mean for his group on the Rokeach

Dogmatism Scale. and is therefore considered dogmatic.

In using percentages to compare the degree of pseudoprogressivisr

in each ubgroup, it was found that 53% of the science teachers,

40% of the English teachers, 63% of the science student teachers,

and 36% of the elementary teachers were pseudoprogressives (Figure 1).

The element ary sample was found to be significantly less traditional

than the secondary science sample and the combined secondary science

and En7lish sample.

Using T - statistics to compare means for significant difference
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the following was found,

Traditionalism

Science progressives were significantly more traditional than

English progressives (t = 2.1408, df is 17, a 0.05) and elementary

progressives (t 3.2875, df 20, ao 0.0i) .

EnITELVAELEI

Science pseudoprogressives were significantly less progressive

than elementary pseudoprogressives (t - 3.3254, df = 19, a 0.01 Table

Conclusions

The following conclusions are based upon the findings of this

study:

(1) Life philosophy is related to, and can be used as a

predictor of, educational attitude.

(2) Knowing the life philosophy, and inferring from that the

education attitude inclination, of co-operating teachers would help

in both the formation of teaching teams and in the assignment of

student teachers to co-operating teachers or to co-operating teacher

teams.

(3) Enclish teachers scored significantly different results

on the Hug Philosophical Consistency Test when compared to science

teachers and science student teachers. It is postualted that Englisr

teachers have greater experience, during their college years, with

philosophy than do science teachers. If science student teachers

had more experience with philosophy, the discrepancy between English

and science teachers might be lessened.
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Implications,

(A) One possible implications

1) Pretest entering students into College of Education.

2) Route those high in existentialism (agreement) into
different experiences than those scoring low (disagreement)
in existentialism.

3) Emphasize existential experience with those students
scoring low in existentialism.

(13) Another possible implication:
Match student teachers and co-op teachers with:
1) Similar philosophies
2) Dissimilar philosophies

Use a scale of co-operating teachers perception of success
of the student teacher to see if there is significant difference
between matches of similar philosophies vs. matching of dissimilar
philosophies.

(C) Methods of introduction of experiential existentialism:

1) Theater of absurd
2) Philosophic symposium based on dialogue
3) Seminar experience
4) Sensitivity training
5) fostering of existential tension in classroom
6) fostering attitude of insecure openness
7) fostering student self-guidance and self-evaluation
8) Self-understand modules.
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SUBGROUPS

Science Student Teachers

Science Teachers

English Teachers

Elementary School Teachers

Sample Make-up.

NUMBER

16

30

10

14

Total 70
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Number of Pseudoprogressives in Each Teacher Subgroupas Compared to the Total Responses for Each Subgroup.
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